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Admission to the Teacher Certification Program

In compliance with the Maryland Redesign of Teacher Education, the heart of the
Washington College Teacher Certification Program is a two-semester, 100 day internship
that begins for secondary certification with the second semester of the junior year and
ends with completion of the student teaching experience in the fall semester of the senior
year. For elementary certification, the internship takes place during the senior year.

Alternately, for secondary certification, students may elect to begin the internship
in the spring semester of the senior year and complete student teaching in the fall
semester following graduation. Accommodations will be made whenever possible for
non-traditional students.

The two-semester internship for both elementary and secondary levels is
completed in one of the ten Professional Development Schools in three local counties.
School placements will be made by the Elementary and Secondary PDS Liaisons in
consultation with school PDS Site Coordinators. All placements must then be approved
by the respective school principals and district central offices.

Transportation to the schools is the responsibility of each student.

Entry Criteria:

e Cumulative GPA of 2.8 for both elementary & secondary certification; GPA of
3.0 in specific teaching field for secondary certification (A grade below “C” is
not accepted in professional education courses, nor in courses in the teaching
field)

e Maryland state passing score in one of the following exams:

o Praxis I - composite score of 527;

o SAT - math & critical reading composite score of 1100
(not including the writing test in the new SAT);

o ACT - composite score of 24; or

o GRE - math & verbal composite score of 1000

o Satisfactory formal interview with Education Department faculty

e Successful early field experiences

e Satisfactory recommendation from a professor in the student’s major field of
study. (Human Development majors do not need a recommendation since the key
professors in their major are members of the Education Department.)

Application Procedures:

1. Take the national ETS Praxis I exams (www.ets.org/praxis) in the sophomore year or
early in the fall semester of the junior year (unless you have satisfactory scores in one
of the alternative exams listed above), and have your scores sent to Washington
College.

2. In the fall semester of the junior year, complete the application form for the
certification program and submit it to the Education Department (GLDS 114) by
December 1 together with your statement of intent, an unofficial copy of your
transcript, and a letter of recommendation from a professor in your department. Forms
are available online at the Education Department's website and in GLDS 113.

3. If your application meets program entry requirements, you will be scheduled for an
interview with department faculty before winter break.
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4. A formal letter of acceptance from the Chair is sent to those meeting all entry
requirements.

Study Abroad Planning:
Students planning to study abroad in the fall semester of their junior year must
complete the application process as sophomores during the previous spring semester.
Elementary students will need to take the course "Processes and Acquisitions of
Reading" during the summer at a community college because it will be offered at
Washington College in their abroad semester. Secondary students should take "Diversity
and Inclusion” in the fall of their sophomore year if they plan to study abroad.

Participation in Varsity Sports during the Internship:

A teaching intern may decide to participate in varsity sports during the internship
year after consulting with the Education Department Chair about the level of participation
required for the internship experience. While the commitment to the children under their
care comes first, students routinely excel at both their internship placements and at
varsity sports. Good long term planning, periodic meetings with members of the
Education Department, and coursework preparation in the years prior to the internship are
good foundational steps that serve as keys to success during the internship semesters.

Meeting the needs of the children placed in their care must be the primary concern
and commitment of all teaching interns. Should sports scheduling, or other campus
activities, conflict with those responsibilities, interns are advised that they should give
priority to obligations arising from the certification program.

Phi Beta Kappa Eligibility:

Candidates for membership in Phi Beta Kappa must have taken 75% of their
courses in liberal studies; professional training courses do not count. There are only five
education courses that are considered "liberal studies" courses: Principles of Education,
Educational Psychology, World Geography, Traditional & Modern Grammar, and
Children's Literature.

Pi Lambda Theta Education Honor Society:

Membership is open to any student who intends to pursue a career in education
and who has achieved a cumulative grade point average of at least 3.5 by their sophomore
year.



rev. 7-22-11

PROGRAM PLANNING FOR SECONDARY TEACHER CERTIFICATION
2011-2012

Please use the following schedule of courses as a_ guideline,; some education courses are not offered every semester.

SOPHOMORE YEAR:

FALL SPRING
EDU 216 Clinical Field Experience (I credit)(fall or spring) EDU 217 Clinical Field Experience
EDU 301 Principles of Education (Icredit)(or fall junior year)
(or spring; or junior year) EDU 301 Principles of Education
(if not taken in the fall)
(EDU 330 Diversity & Inclusion should be taken this fall (EDU 302 Educational Psychology & EDU 307
if student plans to study abroad during fall of junior year) Reading in the Content Area should be taken this
spring if student plans to study abroad during
spring of junior year)

JUNIOR YEAR:

FALL SPRING
EDU 217 Clinical Field Experience EDU 302 Educational Psychology
(if not taken as a sophomore) EDU 307 Reading in the Content Area
EDU 301 Principles of Education EDU 404 Secondary Teaching Internship
(if not taken as sophomore) (1 credit)

EDU 330 Diversity & Inclusion

SENIOR YEAR:

FALL SPRING
Ed Block:

EDU 401 Principles of Teaching I: Secondary

EDU 402 Principles of Teaching II: Secondary

EDU 403 Special Methods in the Teaching Area

Sections: 10-Art 16-German
11-Biology 17-Math
12-Business Ed. 18-Physics
13-Chemistry 19-Social Studies*
14-English* 20-Spanish
15-French 21-Theater

EDU 405 Secondary Teaching Internship (8 credits)

*English certification and Social Studies certification require extra courses; they are listed in the college catalog.

Please Note: Students pursuing secondary teacher certification should consult with the Secondary Education
Coordinator, Dr. Robert Siudzinski, (rsiudzinski2@washcoll.edu), or Ms. Erin Counihan
(ecounihan2@washcoll.edu) as well as with their major advisor on college advising days.
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WASHINGTON COLLEGE

Secondary Education Program
Lesson Observation Form

Intern Mentor Teacher & School
Date / Observation # Class
Observer Lesson / Activity

Rating key: 5 (Exceeds expectation); 3 (Meets expectation); 1 (Is below expectation)

Communication of Learning Objectives

5 4 3 2 1
Comments
“First Five Minutes” / “Last Five Minutes”

5 4 3 2 1
Comments
Generating of Student Interest / Motivation / Relevance

5 4 3 2 1
Comments

23




Use of Academic Questioning

5

4

Comments

Evidence (Use or Demonstration) of Learning Strategies

5 4 3
Comments
Connections, Reviews, Re-teaching

5 4 3
Comments
Time Management / Transitions

5 4 3
Comments

Use of Human Relation Skills / Classroom Management / Discipline

5

4

3

Comments
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Encouraging Student Self-expression and Self-directed Behavior

5 4 3

Comments

Use of Evaluative Techniques and Diagnostic Procedures

5 4 3

Comments

Use of Differentiation / Use of Technology to Enhance Instruction

5 4 3

Comments

Professionalism (dress, diction, tone of voice, attitude, behavior)

5 4 3

Comments

Daily Preparation and Overall Planning

5 4 3

Comments
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+ (Strengths) A (Items on which to focus)

Noteworthy Teaching Behaviors Modeled by your Mentor Teacher

Additional Comments

Signature of Observer Signature of Intern
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Secondary Internship Portfolio
Suggested Artifacts to Demonstrate Essential Dimensions of Teaching

ESSENTIAL DIMENSIONS OF TEACHING - MSDE

The highly effective classroom is one in which every student is fully engaged at all times with curriculum
that is inviting, motivating, and personally relevant. To achieve this,

Teacher Candidates and Teachers Will:

1. Demonstrate mastery of appropriate academic disciplines and a repertoire of teaching techniques.

a variety of lessons plans taught: introducing new content, guided practice, reviewing
content, etc.

a variety of active learning strategies and approaches: cooperative learning, writing-to-learn,
use of graphics, hands-on activities, directed reading

a copy of Praxis scores (if they are worth noting)

an evaluation of your teaching by your supervisor

2. Demonstrate an understanding that knowledge of the learner's physical, cognitive, emotional, social,
and cultural development is the basis of effective teaching.

a reflection of a student shadowing experience

a description of the cultural and social-economic community served by the school — with
implications for your teaching

a description of experiences working with a diverse community and what you do to make all
students feel included

pertinent assignments from Ed Psych. or other Ed courses

3. Incorporate a multicultural perspective which integrates culturally diverse resources, including
those from the learner's family and community.

a lesson plan in which you provided for equal treatment of sexes and culturally diverse
groups (for example, language choices, material selection, and general interaction with
students)

a description of what you do to involve the broader community in the instructional program
for students

4. Demonstrate a knowledge of strategies for integrating students with special needs into the regular
classroom.

a lesson plan showing accommodations for students with special needs

(for example, physically handicapped, learning disabled, gifted and talented)
a sample of teaching strategies you have used with special needs students

a case study from Diversity and Inclusion course

5. Use valid assessment approaches, both formal and informal, which are age appropriate and address
a variety of developmental needs, conceptual abilities, curriculum outcomes and school goals.

samples of formative and summative evaluations: rubrics, admit/exit slips, discussion
questions (checking for understanding), comprehensive exams, photos of projects, portfolios,
work samples, oral exams, student-teacher conferences, student self-assessment/analysis,
student journals/logs
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your assessment of student learning outcomes for an instructional unit. Analyze the
assessment process in terms of student achievement and quality of your instruction. Include a
copy of your unit plan, assessment tools, and an analysis of your assessment process in your
portfolio.

sample of student work with your comments (and, if relevant, a copy of the revised work)

6. Organize and manage a classroom using approaches supported by student learning needs, research,
best practice, and expert opinion.

your behavior management plan (or philosophy of classroom management)

your classroom rules or a photo of a bulletin board related to management

a referral slip with explanation

a brief “case study” showing how you improved the behavior of a particular student or group
of students — including your anecdotal notes or notes to/from parents

a diagram of the classroom arrangement and explanation of how this arrangement facilitates
instruction and management

7. Use computer and computer-related technology to meet student and professional needs.

original graphics you created

a PowerPoint or ActivInspire presentation, shortened to show several slides per page
a sample of using the web for collecting instructional materials

a sample of student work using technology

your own teacher webpage

8. Demonstrate an understanding that classrooms and schools are sites of ethical, social, and civic
activity.

discussion questions you used with students on pertinent topics

student activities focusing on civic activities

sample of student work on ethical issues

report on field trip to places like government offices, the Holocaust Museum, etc.

9. Collaborate with the broad educational community, including parents, businesses and social service
agencies.

example of how you used guidance or counseling resources

report on a parent/guardian conference; identify the problem, information given to parent,
information gained from parent, solutions proposed, follow ups

sample of a note from parent

10. Engage in careful analysis, problem-solving, and reflection in all aspects of teaching.

a lesson plan that you have critiqued: reflect on what worked and what didn’t, and how you
would improve it for next time

your philosophy of teaching — in narrative or graphic form

your reflection on one of your Academy lessons
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Secondary Internship Evaluation Form
Washington College
EDU 404

Student Name: Semester:

School District: School Name: Grade:

The PDS Host Teacher is asked to help assess strengths and weaknesses of the field experience student. The criteria
below are used to help the student recognize areas of strength and weakness.

In your opinion, will this student be a competent student teaching intern? U yes U no

Please place a check in the appropriate column for the following categories:

1 2 3 4 5 N/A
Never Always

1. Attitude

2. Expression and Communication

3. Preparation and Content Knowledge

4. Cooperation with Teacher

5. Dependability, Punctuality, Responsibility

6. Initiative

7. Receptiveness to Suggestions

8. Rapport with Students

9. Personal Appearance & Professionalism

10. Enthusiasm For and Interest in Teaching

The PDS Mentor Teacher should share this assessment with the student who will return this form to the professor.
Please use the back of this sheet for any additional comments.

Number of field student absences PDS Host Teacher Signature:

Comments:
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WASHINGTON COLLEGE TEACHER CERTIFICATION PROGRAM
ASSESSMENT OF TEACHING INTERN PERFORMANCE

Teaching Intern: Mentor Teacher:

School:

Subject/Grade(s):

Evaluation Date:

DIRECTIONS: Circle the appropriate number for each category below, and, if necessary, include narrative
comments for clarification:
KEY: 5 -high level of performance consistently demonstrated
4 - high level of performance frequently demonstrated
3 - competent level of performance adequately demonstrated
2 - competent level of performance occasionally demonstrated
1 - competent level of performance rarely demonstrated

ESSENTIAL DIMENSIONS OF TEACHING (EDoT)
(Maryland Performance Based Standards)

The highly effective classroom is one in which every student is fully engaged at all times with curriculum that is
inviting, motivating, and personally relevant. To achieve this, teacher candidates will:

EDoT 1. Demonstrate mastery of appropriate academic disciplines and a repertoireof 1 2 3 4 5
teaching techniques.
a. Models firm grasp of subject matter.
b. Uses developmentally appropriate instruction and learning activities.
c. Generates student interest in subject area.

Narrative Comments:

EDoT 2. Demonstrate an understanding that knowledge of the learner’s physical, 1 2345
cognitive, emotional, social and cultural development is the basis for effective teaching.
a. Uses developmentally appropriate practices in classroom management.
b. Designs lessons which accommodate diverse developmental needs.
c. Motivates students to stay on task.

Narrative Comments:
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EDoT 3. Incorporate a multicultural perspective which integrates culturally
diverse resources including those from learner’s family and community.

a. Demonstrates cross-cultural sensitivity.
b. Uses information about students’ prior knowledge, skills, and cultural

experiences in making instructional decisions.
c. Uses alternative strategies, including computer technology, to accommodate

diversity in student needs.

Narrative Comments:

EDoT 4. Demonstrate a knowledge of strategies for integrating students with
special needs into the regular classroom.
a. Uses appropriate curriculum materials and instructional approaches based
on diagnosed strengths and needs to accommodate students’ special needs.
b. Integrates special needs students into social and academic environments.

Narrative Comments:

EDoT 5. Use valid assessment approaches, both formal and informal, which are age-
appropriate and address a variety of developmental needs, conceptual abilities, curriculum
outcomes and school goals.

a. Uses age-appropriate assessment approaches, both formal and informal.
b. Uses assessment results to plan follow up instruction

Narrative Comments:

EDoT 6. Organize and manage a classroom using approaches supported by student
learning needs, research, best practice and expert opinion.
a. Develops clear short-term and long-term instructional goals and objectives.
b. Articulates clear objectives and expectations to students.
c. Applies principles of classroom management which promote positive
student behaviors and prevent disruptive student behaviors.
d. Uses flexible grouping practices appropriately.
e. Asks multi-level questions that encourage and extends student thinking.
f. Uses instructional time effectively.
g. Uses instructional space to maximize student learning.
h. Implements a variety of teaching strategies to maximize student participation.

Narrative Comments:
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EDoT 7. Use technology to promote student and professional performance.
a. Demonstrates competency in promoting student learning through effective
use of technology.
b. Demonstrates knowledge of the Maryland Teacher Technology Standards.

Narrative Comments:

EDoT 8. Demonstrate an understanding that classrooms and schools are sites of
ethical, social, and civic activity.
a. Demonstrates a sense of self-efficacy and acceptance of responsibility for
student learning,
b. Models ethical behavior and decision making in his/her professional life.
c. Creates a values oriented classroom environment.

Narrative Comments:

EDoT 9. Collaborate with the broad educational community including parents,
businesses, and social service agencies.
a. Uses effective communication between school and home.
b. Promotes positive parent-child interactions.
c. Works collaboratively with colleagues to achieve school and district goals.

Narrative Comments:

EDoT 10. Engage in careful analysis, problem solving, and reflection in all aspects

of teaching,
a. Develops own reflection style.
b. Proposes workable solutions to classroom and school problems.
c. Collaborates with others to address instructional problems and dilemmas.

Narrative Comments:
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PERSONAL AND PROFESSIONAL QUALITIES (Check appropriate box.)

Personality
() creates very favorable impression
() gets along reasonably well with others
( ) antagonizes, irritates

Attitude
( ) strong professional interest and enthusiasm indicated
() usually enthusiastic and interested
( ) indifferent or negative

Expression
( ) exceptionally effective expression of ideas
( ) expresses self clearly with reasonable accuracy
( ) limited ideas and vocabulary; frequent errors

Preparation
() extremely well informed; wide range of interests
() adequate knowledge in most cases
( ) superficial knowledge

Dependability
(' ) responsible in all respects
() usually punctual and dependable
( ) needs constant checking; avoids responsibility

Initiative
( ) creative; seeks opportunity for service
() has good ideas; works effectively under supervision
() depends on others for ideas and direction

Response to Criticism
() seeks criticism and uses it advantageously
() accepts suggestions and tries to implement them
() resents criticism; fails to realize need for improvement

Personal Appearance
() professional appearance and demeanor
() dresses appropriately; learning to behave professionally
() unprofessional in dress or demeanor

Probable Success as a Teacher
( ) fine overall potential; many strengths evidenced
( ) overcoming weaknesses; continued growth anticipated
( ) success unlikely

page 4

Mentor Signature

Date

Intern Signature
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Elements to Include in a Letter of Recommendation

Mentor teachers should consider the following suggestions when crafting a letter of
recommendation for a teaching intern.

Introduction

Provide a clear introduction to who is writing the letter: include name of school, number of
years taught, titles, etc. (qualify yourself)

Describe how you feel about writing this letter

Discuss the role of the teaching intern: length of time he/she has worked in your classroom,
courses/grade levels taught

End paragraph with a clear statement of your level of recommendation

Body of Letter

Explain two or three specific examples of intern strengths, perhaps specifically related to the
Maryland Essential Dimensions of Teaching (EDoTs; see Appendix) and / or to your subject
matter
o Consider topics most relevant to current job market: scaffolding and differentiation,
use of technology, stressing critical thinking, etc.
Provide personal stories or observations about the intern’s personal and professional
strengths
o Consider topics that may not be covered in the EDoTs, such as working well with
others, having professional demeanor, dressing for success, rapport with students and
colleagues, knowledge of hardware / software, etc.
Share a story of a personal success that you saw in the classroom
Highlight anything that makes this intern different from other teacher candidates
o Consider discussing major and minor, additional certifications or endorsements,
extra-curricular activities, etc.

Conclusion

Share your contact information and mention your availability for follow up questions
Restate your level of recommendation
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Sample Summary of Intern Activities

Dates: October  ,20 ~December __,20__

Intern Name:

Mentor Teacher:

Subjects (and levels) Taught:

Total Class Periods Taught:

Length of Class Period:

School:

The following summary statement 1) describes the intern’s activities and 2) assesses progress.

Description of Ms. Washington’s Classroom Activities

Ms. Washington has an outstanding work ethic, an extraordinary ability to focus on overall goals
while planning and a natural talent for interacting positively with people. She took full teaching,
evaluating, record-keeping and disciplinary responsibilities for her classes. She was meticulous
and good-natured about fulfilling her responsibilities as a teacher. Following is a list of many
methods Ms. Washington used to engage students in the learning process:

1. Written and oral political cartoon analysis: This activity involved research for background
information and the identification of symbols. Students used a rubric to be used as a guide
and evaluative tool.

2. Comparative chart construction

3. Discussions: small group and full class

4. Quizzes to check for understanding of reading assignment (occasionally using Interactive
White Board technology)

5. Small group cooperative preparation for class discussion
6. Photograph analysis and research of background information
7. Internet research, use of WebQuests, and analysis of credibility of online sources

8. Lecture with outline provided in PowerPoint presentation
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10.

11.

12.

13.

14.

15.

16.

17.

18.

19.

20.

21.

22.

23.

24.

25.

Student-constructed review questions (developed into a “Jeopardy” game on the Interactive
White Board)

Student-prepared review presentations (including student use of Interactive White Board)
Instruction on essay writing
Tests with varied question types

Individual reports / cooperative learning: all students were responsible for information in all
reports

Directed video watching (use of subscription sites like Discovery Education)
Simulations such as the Stock Market Game and a Financial Plan
Writing and presenting supported opinions

Directed reading activities, including modified and scaffolded exercises for special needs
students

Keeping an organized notebook
Timelines
Map completion and analysis

Comparison of articles which expressed and supported different political views; analysis of
effectiveness of articles

Scholarly article analysis

Hypothetical letters to different audiences

The use of a layered unit design so that students will be able to choose from a variety of
activities to fulfill the unit requirements; students were given a “learning inventory

assessment” in advance so intern could find most relevant activities

Intern also kept a notebook with copies of lesson plans, daily reflections, and observation
forms with reflections
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Mentor Teacher Form

Washington College Teacher Certification Program
Exit Portfolio Presentation

Teaching Intern: Date:

Evaluated By:

Directions: Please check the categories that are clearly demonstrated during the presentation.

Introduction: Provides information about the organization of the portfolio and a rationale for the
selection of documents

Philosophy of Education: States personal beliefs that show a mature understanding about
teaching/learning

EDoT Standards: Clearly indicates that EDoT standards were used in developing the portfolio and
refers to them during presentation

Artifacts: Includes a variety of artifacts that demonstrate careful instructional planning and
multiple teaching strategies used to meet the needs of diverse learners

Assessment: Provides examples of various assessment strategies, both formal and informal
Technology: Provides examples of effective use of technology in the classroom

Classroom Management: Describes a personal management style with examples of successful
strategies used during the internship; beliefs about management support philosophy of education

Reflective Entries: Reveals critical thinking and problem solving skills; shows serious
commitment to the teaching profession

Public Speaking: Demonstrates ability to present ideas clearly, with correct grammar and word

usage

Comments:
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Audience Form

Washington College Teacher Certification Program
Exit Portfolio Presentation

Intern: Date:

Evaluated By: Evaluator’s Position:

Directions: On each line below, please write the number that describes the intern’s portfolio
presentation according to this key:

5 =Excellent 4 =Good 3 =Satisfactory 2 =Marginal 1 = Unsatisfactory

Demonstrates personal commitment to the teaching profession
Displays ability for immediate and long-term planning
Indicates awareness of the needs of diverse learners

Shows development of a personal classroom management style and gives evidence of its
success during student teaching

Presents ideas clearly, with correct grammar and word usage
Gives clear evidence that portfolio is standards based

Shows potential for being an effective teacher who can motivate adolescents to learn

Comments:
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Washington College Teacher Certification Program
Assessment of Internship Portfolio

Ed. Dept. Faculty Form

Intern: Portfolio Assessed by: Date:
Essential Dimensions of Teaching Written . Reflections Visuals Composite Comments
Documentation Score
l.l?erpopstrate mastery of appropriate academic s 4.3 2 1 s 4 3 2 1 s 4 3 2
disciplines and teaching techniques.
2. Demonstrate an understanding that knowledge of
the learners’ physical, cognitive, emotional, and
socio-cultural development as the basis for > 4321 s 43 21 5432
effective teaching.
3. Incorporate a multicultural perspective which
integrates culturally, diverse resources, including 54 3 21 54 3 2 1 5 4 3 2
those from the learner’s family and community.
4. Demonstrate a knowledge of strategies for
integrating students with special needs into the 54 3 21 S 4 3 21 5 4 3 2
regular classroom.
5. Use valid assessment approaches, both formal and
mfc_>rmal, which are age appropriate and address a s 43 2 1 5 4 3 2 1 s 4.3 2
variety of developmental needs, conceptual
abilities, curriculum outcomes, and school goals.
6. Organize and manage a classroom using
approaches supported by research, best practice, 5 4 3 2 1 54 3 21 5 4 3 2
expert opinion, and student learning needs.
7. Use computer and con_lputer-related technology to s 4.3 2 1 s 43 2 1 5 4 3 2
meet student and professional needs.
8. Demonstrate an understanding that classrooms
and schools are sites of ethical, social, and civic 54 3 21 54 3 21 5 4 3 2
activity.
9. Collaborate with the broad educational
community including parents, businesses, and social 5 43 21 5 4 3 21 5 4 3 2
service agencies.
10. En.gagfz in careful analysis, problem—solvmg and S 4.3 2 1 s 4.3 2 1 s 4 3 2
reflection in all aspects of teaching.
Organization and Appearance of Portfolio 5 43 21 54 3 21 5 4 3 2
AVERAGE SCORE: 543 2 1 543 21 5 4 3 2
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rev. 8-11-11

Washington College
Education Department Faculty & Adjunct Faculty

James Siemen, Professor of Psychology (410) 778-7283

Chair, Education Department jsiemen2@washcoll.edu
Robert Siudzinski, Assistant Professor (410) 810-7129

Coordinator of Secondary Education rsiudzinski2@washcoll.edu
Erin Counihan, Lecturer (410) 778-7267

Secondary PDS Liaison ecounihan2@washcoll.edu
Bridget Bunten, Assistant Professor (410) 778-7768

Coordinator of Elementary Education bbunten2@washcoll.edu
Michelle Johnson, Lecturer (410) 810-7439

Elementary PDS Liaison mjohnson2@washcoll.edu

Secondary Special Methods Instructors

Art - Stephanie Spencer, Kent County H. S. sspencer@kent.k12.md.us
English - Marsha Wilder, Centreville M.S. marsha.wilder@gqacps.org
Foreign Language - Stephanie Gerhold, Kent Cty HS sgerhold@kent.k12.md.us
Math — Nina Newlin, Kent County Public Schools nnewlin2@washcoll.edu
Science - LeeAnn Hutchison, MSDE LHutchison@msde.state.md.us
Social Studies - Mikki Senn, Bohemia Manor M.S. msenn{@ceps.org

Theater - n/a

Secondary PDS Site Coordinators

Barbara Lort - Bohemia Manor High School blort@ccps.org

Mikki Senn - Bohemia Manor Middle School msenn(@ceps.org

Janice Steffy - Kent County High School jsteffy@kent.k12.md.us
Nicole Boyce - Kent County Middle School nboyce@kent.k12.md.us
Tracy Kenna - Queen Anne’s County High tracy.kenna@aqacps.org
Dina Clark - Centreville Middle School dina.clark@qacps.org

TBD - Sudlersville Middle School
Elementary Special Methods Instructors

Math — Nina Newlin, Kent County Public Schools nnewlin2@washcoll.edu
Science — Terri Gloyd, Sudlersville Elementary School tgloyd2@washcoll.edu

Elementary PDS Site Coordinators

Amy Crowding - H.H. Garnett Elementary School acrowding@kent.k12.md.us
Stacey Baker - Worton Elementary School sbaker@kent.k12.md.us
Majorie Hershberger - Church Hill Elementary School marjorie.hershberger@qacps.org
Tom Walls - Sudlersville Elementary School wallst@qacps.k12.md.us

TBD - Millington Elementary School
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Essential Dimensions of Teaching
(MSDE Performance Based Standards)

The highly effective classroom is one in which every student is fully engaged at all times
with curriculum that is inviting, motivating, and personally relevant. To achieve this,

Teacher Candidates and Teachers Will:

1. Demonstrate mastery of appropriate academic disciplines and a repertoire of teaching
techniques.

2. Demonstrate an understanding that knowledge of the learner’s physical, cognitive,
emotional, social, and cultural development is the basis of effective teaching.

3. Incorporate a multicultural perspective which integrates culturally diverse resources,
including those from the learner’s family and community.

4. Demonstrate a knowledge of strategies for integrating students with special needs into
the regular classroom.

5. Use valid assessment approaches, both formal and informal, which are age-
appropriate and address a variety of developmental needs, conceptual abilities,

curriculum outcomes and school goals.

6. Organize and manage a classroom using approaches supported by student learning
needs, research, best practice, and expert opinion.

7. Use computer and computer-related technology to meet student and professional
needs.

8. Demonstrate an understanding that classrooms and schools are sites of ethical, social,
and civic activity.

9. Collaborate with the broad educational community, including parents, businesses and
social service agencies.

10. Engage in careful analysis, problem-solving, and reflection in all aspects of teaching.
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Standards for Maryland Professional Development Schools

Adapted from: Draft Standards for ldentifying and Supporting Quality Professional Development Schools (NCATE), and
Common Understandings about Professional Development Schools (MD PDS Consortium)

10/23/2002

Standards

Components

Teacher Preparation

Continuing Professional Development

Research and Inquiry

Student Achievement

I. Learning Community

The PDS recognizes and
supports the distinct
learmning needs of
faculty/staff, interns,
students, parents, and
community members.

a. PDS partners collaboratively integrate PreK-12
instructional content priorities in the teacher
education program and field-based experiences;
b. Interns engage in the full range of teacher
activities in the school community;

c. Interns are placed in cohorts and reflect on
learning experiences with their cohort peers and
IHE and school faculty.

a. PDS partners collaboratively create, conduct
and participate in needs-based professional
development to improve instruction and
positively impact student achievement;

b. PDS partners plan and participate in activities
where all school staff is encouraged to support
and interact with interns;

c. Schoo!l and campus-based instructional
activities are informed by PDS experiences.

a. PDS partners
collaboratively engage in
inquiry and/or action
research;

b. PDS partners disseminate
results of research/inquiry
activities.

a. IHE and school faculty model the
use of state/local learning outcomes
and assessments in coursework and
field experiences;

b. Interns demonstrate competency in
using specified learning outcomes and
assessments to plan, deliver and
assess instruction.

Il. Collaboration

PDS partners work together
to carry out the
collaboratively defined
mission of the PDS.

a. IHE and school faculty collaboratively plan and
implement curricula for interns to provide
authentic learning experiences;

b. PDS partners share responsibility for evaluating
interns;

c. PDS partners collaboratively meet the needs of
pre-service mentors;

d. IHE teacher education, arts and science, and
school faculty collaborate in planning and
implementing content-based learning experiences
for PDS partners.

a. PDS stakeholders collaborate to develop,
implement and monitor teacher education across
institutions;

b. IHE and school faculty engage in cross-
institutional staffing;

c. PDS partners identify and address
professional development needs of faculty and
interns;

d. PDS partners provide ongoing support for all
educators, inciuding non-tenured and
provisionally certified teachers.

a. PDS partners
collaboratively examine the
action research/inquiry
process;

b. PDS partners identify the
research/inquiry agenda
based on the data-driven
needs of the PDS.

a. PDS partners use demographic and
performance data to modify instruction
to improve student achievement;

b. Representatives of PDS
stakeholder groups participate on the
school improvement team;

c. PDS partners collaborate to plan
and implement PreK-12 performance
assessments and use outcomes to
guide instructional decisions.

I1l. Accountability

The PDS accepts the
responsibility of and is
accountable for upholding
professional standards for
preparning and renewing
teachers in accordance with
the Redesign of Teacher
Education.

a. IHE and school faculty collaborate on the
development of intern performance assessments;
b. The teacher education program requires that
interns be assessed through a standards-based
portfolio;

c. PDS partners develop and implement a
collaborative agreement regarding exit standards
for interns;

d. IHE and school faculty solicit and use feedback
from interns to modify the teacher education
program.

a. PDS partners assess the collaborative
professional development provided in the PDS;
b. IHE and school facuity collaboratively prepare
to mentor and supervise interns;

c. PDS partners work together to meet one
another's professional development needs;

d. PDS partners recognize one another's
accomplishments.

a. PDS partners collect,
analyze and use data for
program planning and
implementation;

b. PDS partners use results
of research and inquiry to
inform future practice within
the PDS.

a. PDS stakeholders assume
responsibility for improving PreK-12
student achievement;

b. PDS partners collaborate to
determine the impact of PDS on
student achievement.

| IV. Organization, Roles
and Resources

Partner institutions allocate
resources to support the
continuous improvement of
teaching and learning.

a. PDS partners communicate regarding roles,
responsibilities and operating procedures and use
continuous feedback to improve the operation of
the PDS;

b. PDS partners share resources to support the
learning of PreK-12 students and PDS partners;
c. PDS partners seek and assess feedback
concerning PDS induction for interns and new
faculty, making changes as needed.

a. IHEs recognize and reward the PDS work of
IHE faculty and staff through organizational
structures and incentives that fully integrate PDS
work with the mission of the teacher education
program;

b. PDS stakeholders institutionalize recognition
and rewards for pre-service mentors;

c. PDS partners use the PDS as a vehicle for the
recruitment and retention of teachers;

d. A Memorandum of Understanding signed by
PDS partners delineates the organization of the
PDS and the resources to be provided.

a. PDS partners model
professional ethics and
engage in substantive
examination of ethical issues
affecting research and
practice;

b. IHE and local school
system partners provide joint
resources to support
collaborative school-based
PDS research/inquiry.

a. PDS stakeholders examine the
impact of PDS on student
achievement;

b. PDS partners use performance data
in strategic planning to design,
implement, evaluate and revise PDS
policies, roles and resources;

¢. The IHE and school district
institutionalize resources to ensure the
continuity of the PDS.

V. Diversity and Equity

The PDS supports equitable
involvement of PreK-16
faculty/staff and intemns to
support equitable outcomes
for diverse leamers.

a. The IHE provides all interns equitable access to
an extensive internship of at least 100 days over
two consecutive semesters in a PDS;

b. Interns demonstrate skill in working with
diverse student, parent and staff populations;

c. Interns demonstrate the ability to work with
students with special needs and collaborate with
special educators.

a. PDS partners provide equitable opportunities
for stakeholder participation in PDS activities;

b. PDS partners participate in, assess and refine
training to support knowledge, skills and
dispositions surrounding equity issues;

c. PDS partners represent diverse backgrounds.

a. PDS partners plan and
conduct action
research/inquiry with
attention to issues of equity;
b. PDS partners disseminate
research findings related to
student equity and use these
for program improvement.

a. PDS partners work with parents and
community members in support of
student learning;

b. PDS partners collaborate to ensure
that all education is multicultural;

c. PDS partners focus on meeting the
needs of diverse learners to eliminate
achievement gaps.




A LESSON PLAN — a SAMPLE outline for planning one class

INSTRUCTIONAL OR STUDENT OBJECTIVES:

What the student should be able to “do” by the end of class. These may include knowledge,
skills, thinking, and /or social interaction objectives. May be drawn from state or local
standards. Should NOT be names of activities (“fill in flip chart”)

Objective 1:

Objective 2:

Objective 3:

CONTENT OUTLINE TEACHER ACTIVITY STUDENT ACTIVITY
Main points, supporting
points/info

“First five” (warm up /
engaging activity)

Part 2

Part 3

Part 4

Assessment (formal or informal)
Objective 1:
Objective 2:

Objective 3:

Resources, technology needed
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Maryland Teacher Technology Standards

Maryland State Department of Education
Program Approval and Assessment Branch

SEVEN STANDARDS AND OUTCOMES

INDICATORS

I. Information Access, Evaluation,
Processing and Application

Identify, locate, retrieve and differentiate among a variety of electronic sources of information
using technology.

Access, evaluate, process and apply information | 2, Evaluate information critically and competently for a specific purpose.
efficiently and effectively. 3. Organize, categorize and store information for efficient retrieval.
4. Apply information accurately in order to solve a problem or answer a question.
Il. Communication
1. Use telecommunications to collaborate with peers, parents, colleagues, administrators and/or
A. Use technology effectively and appropriately experts in the field.
to interact electronically.
1. Select appropriate technologies for a particular communication goal.
B. Use technology to communicate information 2. Use productivity tools to publish information.
in a variety of formats. 3. Use multiple digital sources to communicate information online.
lll. Legal, Social and Ethical Issues
1. Identify ethical and legal issues using technology.
Demonstrate an understanding of the legal, 2. Analyze issues related to the uses of technology in educational settings.
social and ethical issues related to technology 3. Establish classroom policies and procedures that ensure compliance with copyright law, Fair Use
use. guidelines, security, privacy and student online protection.
4. Use classroom procedures to manage an equitable, safe and healthy environment for students.
IV. Assessment for Administration and
Instruction 1. Research and analyze data related to student and school performance.
2. Apply findings and solutions to establish instructional and school improvement goals.
Use technology to analyze problems and 3. Use appropriate technology to share results and solutions with others, such as parents and the
develop data-driven solutions for instructional larger community.
and school improvement,
V. Integrating Technology into the Curriculum
and Instruction 1. Assess students’ learning/ instructional needs to identify the appropriate technology for
instruction.
Design, implement and assess learning 2. Evaluate technology materials and media to determine their most appropriate instructional use.
experiences that incorporate use of technology 3. Select and apply research-based practices for integrating technology into instruction.
in a curriculum-related instructional activity to 4. Use appropriate instructional strategies for integrating technology into instruction.
support understanding, inquiry, problem solving, 5. Select and use appropriate technology to support content-specific student learning outcomes.
communication and/or collaboration. 6. Develop an appropriate assessment for measuring student outcomes through the use of
technology.
7. Manage a technology-enhanced environment to maximize student learning.
VI, Assistive Technology
Understand human, equity and developmental 1. Identify and analyze assistive technology resources that accommodate individual student learning
issues surrounding the use of assistive needs.
technology to enhance student learning 2. Apply assistive technology to the instructional process and evaluate its impact on learners with
performance and apply that understanding to diverse backgrounds, characteristics and abilities.
practice.
VII. Professional Growth
1. Create a professional development plan that includes resources to support the use of technology
Develop professional practices that support in lifelong learning.
continual learning and professional growth in 2. Use resources of professional organizations and groups that support the integration of
technology. technology into instruction.
3. Continually evaluate and reflect on professional practices and emerging technologies to support
student learning.
4. Identify local, state and national standards and use them to improve teaching and learning.

Developed from Maryland's Preparing Tomorrow's Teachers to Use Technology (PT), USDOE Catalyst Grant, May 2002.
Performance assessment materials to be available for each standard on the PT? website: www.mttsoniine.org

Any use of these materials should credit Maryland's PT® Catalyst Grant P342A990201.

For additional information, please contact Dr. Louise A. Tanney, PT? Director, 410-767-0416.
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